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SCHOOL OVERVIEW: 
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John Muir Elementary has 235 students currently enrolled. We remain the smallest of the 
Berkeley Unified School District’s elementary schools. John Muir Elementary School 
celebrates its diversity. The largest racial subgroup in terms of percentage is African 
American (35%). White students comprise the second largest group (25%), followed by 
mixed race students (23%), Latino students (11%) and Asian students (6%). This year, 
52% of our students receive free or reduced price lunch. We continue to serve more 
disadvantaged students than the district average, more African American students, and 
fewer Latino students. Our percentage of English Learners remains about half that the rest 
of the District. The Demographic trends chart (above) shows that our school’s demographic 
make-up has shifted slightly, but remains essentially the same. These data, taken in 
aggregate, are important since they reveal that the community our school serves remains 
unchanged.  
 
John Muir School has implemented a several-step process to create gender, race, and 
academic skill balance across all of its classrooms. This process is in its third year and has 
produced balanced classes at every grade level.  
 
Finally, in terms of demographics, our school has also measured a six decile spread in 
student skill level, especially pronounced at the 4th and 5th grade levels. This fact, 
combined with others included in this analysis, underpin the analysis of our academic 
performance and the strategies to be adopted by the School Governance Committee in 
the next several years.   
 
 
 
ACADEMIC PERFORMANCE: 
John Muir Elementary School has concluded a successful year, reflected in the State and 
Federal performance indices below: 



 
 
State Academic Performance Index    Federal Adequate Yearly Progress 
  2007 2008 

Growth API 818 835 
Met school-wide 
goal 

Yes Yes 

Met all subgroup 
goals 

Yes Yes 

State Rank (1-10) 7 Not yet 
Similar School Rank  
(1-10) 

8 Released 
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John Muir’s scores peaked in 2005 (see above). This peak culminated a multi-year drive in 
which the school moved from underperformance into a high-performing, school.  While 
2006 and 2007 saw declines in test scores, 2008 saw the school begin to resume its climb. 
During all of these years, the school exceeded the average performance of both BUSD 
and the State.  
 
A closer look at the API scores by sub-group provides further insights into how well 
different groups of students performed. The chart below shows that our school recovered 
from a performance dip for African American students in 2007. Disadvantaged students’ 
performance dropped between 2005 and 2007 and recovered only slightly in 2008. The 
performance of white students remained above 900 – a level first attained in 2003. In 
looking at these data, our SGC has sought to understand more about the specific practices 
in individual classrooms as well as practices across the entire school. The goal is to identify, 

 
Criteria 

Met 
Criteria 

Participation ELA (95%) Yes 
Participation Math (95%) Yes 
Percent Proficient ELA 
(35.2%)* 

Yes 

Percent Proficient Math 
(37%)* 

Yes 

API Score (620 or +1) Yes 
Graduation Rate N/A 
Overall Yes 
Program Improvement 
Status 

No 



implement, and sustain practices across the entire school that will support sustained gains 
for all students while closing the gap between blacks and whites.  
 
 

 
 

API by Subgroups 2002-2008 
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One year of performance gains, while encouraging, does not constitute a trend. For this 
year’s planning purposes, our School Governance Committee has engaged in research 
regarding successful multi-year gains at neighboring sites and is in the process of 
examining existing practices at John Muir. The understanding is that future gains will occur 
through identification of successful strategies (ours and those of other schools) combined 
with focus on under-performing sub-groups.  
 
A comparison of the school’s two largest ethnic sub-groups has provided direction to the 
SGC in considering where and how to focus in 2009 and beyond (see graph below). This 
graph highlights where the achievement gap at John Muir has been the greatest – 
between African American and white students. Our SGC noted that John Muir’s API was 
highest in 2005 when it reached 849. This peak in the overall score occurred because the 
school that year narrowed the achievement gap to within 120 points and lifted the score 
for African American students. By targeting African American students’ test performance 
that year, the school achieved impressive results. Our aim this year is to look to our own 
successes and couple these with successful strategies learned from other schools. 
 
  
 
 
 
 
 



Comparing Highest and Lowest Subgroups 2002-2008 
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English Language Arts 
How did our significant subgroups perform on state and district assessments? How did they 
compare to district and state subgroups? How did subgroups perform over time? 
How do students in subgroups perform from grade to grade? This analysis sets out to 
answer these questions.  
 
 

CST ELA 2008 Performance Matrix 

3161312Total

13445Advanced

9153Proficient

8143Basic

11Below Basic

Far Below 

Basic

2005 CST ELA

TotalAdvancedProficientBasicBelow Basic
Far Below 

Basic

2008 CST ELA

3161312Total

13445Advanced

9153Proficient

8143Basic

11Below Basic

Far Below 

Basic

2005 CST ELA

TotalAdvancedProficientBasicBelow Basic
Far Below 

Basic

2008 CST ELA

 
 
 
An average of 61% of students in the Class of 2008, maintained or increased their 
proficiency level from grade 2 to 5 in ELA. Our SGC noted that since 2003, John Muir 
School has made and essentially sustained gains for all significant sub-groups in English 
Language Arts. For African American students student performance in the CST peaked with 
nearly 50% of students attaining proficiency in 2005. The chart below summarizes John 
Muir’s ELA performance and the CST for the past several years: 

 
 
 



 
CST ELA by RACE 2003, 2007, 2008. 
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In ELA, the Cohort Analysis (see chart below) indicates that students in the 2008 cohort out-
performed BUSD’s average. However, African American students saw a dip in 
performance during the 2006, third grade year and then flat-lined for 2007-2008. 
White students rose to nearly 80% proficiency in ELA and held that rate for two years.  
 

Cohort Analysis of the Class of 2008 ELA Proficiency Compared to District 
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Our SGC also noted that the achievement gap is not new. The gap, while fluctuating, has 
remained wide and must be addressed with dollars, strategies, planning, and challenging 
dialogue.  
 
On a final note we were pleased that John Muir students matched or exceeded the BUSD 
average in the Writing assessment (see chart below). While our school’s writing scores 
were tracked only for the past two years, they do provide us with affirmation that our 
focus on writing has contributed to positive and measurable results.  
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Mathematics 
Our SGC identified student performance in math as an area of focus for the remainder of 
2008 and beyond. As the graph below shows, a significant performance gap between the 
school’s two largest sub-groups, African American (n=55) and white (n=40) students exists.  
This performance gap has been roughly the same since 2003 and thus far, the school has 
not mounted a strategy that has shown an impact in reversing this trend. As an SGC we 
noted that our primary interventions for mathematics have come through tutors, through 
flexible grouping in some grades, and through individual teachers’ differentiation 
strategies. By our own internal assessments, we are aware of the need for significant 
changes in the instructional delivery for mathematics so that we can establish a complete 
and robust school-wide program as we have for language arts.  
 

CST Math Proficiency by Race, 2003, 2007, 2008 
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The cohort analysis for the class of 2008 (see below) was an important chart for the 
faculty and the SGC. It showed that for significant sub-groups, math proficiency declined 
over time. African American and white students did significantly worse from 2005 to 2008 



in math, with white students declining in math proficiency by nearly 30%. Based on these 
data, the SGC is feeling a sense of urgency and is seeking strategies to help the school 
reverse this trend.  

 
Cohort Analysis of the Class of 2008 Math Proficiency Compared to 

District 
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Science 
Our SGC and staff noted that the school made a strong showing in Science. While there is little 
comparative data to go by, we noted that the performance gap was much narrower in Science for 
our upper grade students than it was for math. Since science and math require similar skills, we are 
not yet able to explain the discrepancy in scores between the two subject areas.  Our 
understanding of these data is a matter of conjecture at this point, and the current plan is to 
continue science instruction in its current format until more data can be gathered.  

CST Science Scores 2008 by Sub-Group 
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Attendance 
A severe flu outbreak at John Muir School in February of 2008 brought the attendance 
rate to just above 90%. Beyond that month, our average attendance rate was 



approximately 94%. SGC has set aside revenue for a parent liaison to assist the school in 
reaching families with chronic tardiness and absentee-ism. The impact of this allocation of 
funding will be determined from the 2008-2009 attendance data.  
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Discipline  
This year, our school is participating in the BEST school pilot process. Our need for climate 
and curricular consistency – and not our discipline data – compelled this decision. Our 
suspension count is included in the table below. With that said, John Muir School witnessed 
an increase in suspensions between 2006-2007 and 2007-2008.  
 

John Muir Elementary School  
Suspension Totals – 2006-2008 
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Our own internal tracking system provided us with anecdotal information on which students 
were receiving referrals and for which offenses. Disruption/Defiance and Fighting 
constituted the majority of referrals as well as the grounds for suspension.  
 
 
 



 
Conclusions and Questions 
What should we celebrate? We should celebrate a year of API gains (35 points). We 
should celebrate significant gains in writing scores over the past several years. We should 
celebrate a strong performance on the CST in Science. 
 
What challenges do we see from the data? The data highlighted performance issues in 
math. This area will need to be our primary focus. We need to address declining 
performance in math. We need to sustain the gains made in Language Arts. We need to 
celebrate the opportunities created by a revitalized faculty and strong staff morale.  
 
We wonder how to effectively assess our efforts for our English Learners since the cohort 
data is for only a few students. We are curious about strategies to help African American 
students improve performance in core academic areas. We seek to know how to challenge 
our gifted students as well so that the phrase ‘every child’ is understood to apply to 
advanced students as well.  


